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Abstract 
Since the 1970s work of Gardner and Lambert, studies on language learning motivation have re-
ceived much consideration in second language research. More recently, studies on reading moti-
vation have also gained much interest. This study was conducted among 40 male second year 
pre-university students of Government MAO College, Lahore (Pakistan) to investigate the levels of 
instrumental and integrative motivation for reading English as a Second Language (ESL). Data 
were collected through an adapted version of Dornyei’s language learning motivation question-
naire, and analyzed by means of descriptive statistics. The findings indicate that the students were 
more strongly instrumentally motivated for reading English in their context. It was also found that 
the students have relatively lower levels of integrative motivation for reading English. Based on 
the findings and implications, recommendations are made for the enhancement of motivation for 
reading English in the Pakistani context. 
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1. Introduction 
Reading motivation can be described as “an individual’s goals and beliefs” for reading ([1], p. 199). There are 
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many studies which have been conducted among children to investigate the reading motivation and reading de-
velopment, especially in the mother tongue [2]-[7]. The majority of these studies have focused on intrinsic and 
extrinsic motivation and related constructs in accordance with the taxonomy of [8].  
At the same time, a considerable number of studies have been conducted on language learning motivation 
since the initial work of [9], many of which are based on the Socio-educational Model [10]-[13]. The impact of 
Gardner and his colleagues has been felt in numerous studies of second language learning motivation, including 
[14]-[20], which have mainly explored instrumental and integrative motivations for learning a language. 
In the Pakistani context, various studies have been conducted to investigate learning motivation [21]-[23]. 
These studies have concentrated the focus on various educational settings where English is learned as a second 
language. However, few have explored reading motivation. 
English is a compulsory subject at the pre-university level of Pakistan. The ability to read in English has a vi-
tal role in learning because the students have to accomplish their assignments on the basis of English reading. 
Reading in English becomes compulsory as various written activities in their final examinations are based on 
reading English. This shows that much is at stake for Pakistani students with regard to reading in English. 
However, this issue has not been addressed extensively in empirical studies. Therefore, the current study is an 
initial exploration of the role of instrumental and integrative motivation for reading English as a Second Lan-
guage (ESL) among Pakistan pre-university students. 
2. Context of the Study 
Government MAO (Muhammadan Anglo Oriental) College, Lahore is one of the major public sector colleges of 
the province of Punjab (Pakistan). It has been declared autonomous with other 26 public sector colleges of Pun-
jab to run BS Honor Classes in various disciplines in 2009. However, pre-university or intermediate first year 
and second year classes still continue alongside Master and BS Honor classes in various disciplines in this college.  
The term “pre-university” refers to Intermediate first and second year levels in public sector colleges of Pa-
kistan. Therefore, these terms are being used in this study to denote the same academic level. The students of this 
pre-university level are reading in ESL. English is a compulsory subject and also a medium of instruction. The 
students have to read four (4) prescribed reading text books apart from English Grammar. Passing or failing Eng-
lish determines the pre university result. The students have to participate in one full English reading period of 45 
minutes daily in a week. English is also an official language of the country but this issue is controversial [24]-[29]. 
3. Objectives of the Study 
This study was conducted to determine the levels of Instrumental and Integrative motivation for reading ESL 
among pre-university students of MAO College, Lahore (Pakistan). It has the following objectives. 
1) To determine the overall level of motivation for reading ESL. 
2) To examine the levels of Instrumental and Integrative Motivation for reading ESL. 
4. Research Questions 
The study, which was conducted in November of the 2015-2016 academic year ventured to obtain answers to 
the following research questions: 
1) What is the level of motivation for reading ESL among the second year students? 
2) What are the students’ levels of Instrumental and Integrative Motivation for reading ESL?  
5. Significance of the Study 
It was expected that the students would read English for both instrumental and integrative motivations. By fo-
cusing on male-only participants, the detailed results regarding both types of motivation would be able to pro-
vide a practical profile that may assist teachers for improvement in the reading levels, and therefore possibly as-
sist towards a better path for success. 
6. Review of Literature 
6.1. Motivation 
Motivation is one of the major factors which influence learning [16]. According to [16], motivation is a pulling 
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force which “provides the primary impetus to initiate learning the L2 and later the driving force to sustain the 
long and often tedious learning process” (p. 117). While researchers and scholars differ regarding the definitions 
of term, they seem to agree “that motivation is responsible for determining human behaviour by energising it 
and giving it direction” [16] (p. 117). According to [29] and [30], motivation is a power which sustains the ef-
forts for a goal-oriented objective. Motivation has been defined by [31] (p. 28) as a “process involved in the di-
rection, vigor, and persistence of behavior”. This suggests that the process of motivation is greatly affected by 
many related forces and constructs. Effort, desire and effect are three essential parts of motivation [11]. Thus 
motivation is a psychological term which is considered, in language learning processes, to be the desire, neces-
sity, or wish to learn or acquire something [32].  
6.1.1. Types of Motivation 
1) Intrinsic and Extrinsic Motivation 
According to [8], reading motivation studies, particularly in the first language context, have mainly focused 
on intrinsic and extrinsic motivation, for reading development and comprehension. According to [3] (p. 2), in 
reading motivation, the term intrinsic is “to read for its own sake” while [2] have regarded extrinsic motivation 
as reading for getting external values and rewards such as to avoid the punishment of teachers or to gain apprec-
iation from parents. Therefore, extrinsic motivation is connected with performance goal orientation. This sug-
gests doing well for getting others’ approval [3]. Empirical studies conducted in reading motivation in L1 and 
L2, the model of Guthrie and his colleagues has been popular [2] [3] [33]-[36]. Many studies used the Motiva-
tion for Reading Questionnaire (MRQ) and have mostly researched younger school going students reading L1. 
[35]’s MREQ (Motivation for Reading in English Questionnaire) has been adapted from the Motivation for 
Reading Questionnaire (MRQ) to examine the L2 reading motivation among EAP (English for Academic Pur-
poses) students. Studies in L2 academic reading motivation that have applied the constructs of extrinsic and ex-
trinsic motivation include [35] and [36]. 
2) Instrumental and Integrative Motivation 
While many L1 studies have focused on extrinsic and intrinsic motivation, instrumental and integrative moti-
vations are two social-psychological based notions of motivation present in L2 learning motivation studies 
[9]-[12] [37]. These have also been used in Pakistani-context studies for investigations of ESL learning motiva-
tion [21]-[23] [27] [28] [38]. The term instrumental motivation suggests that people are motivated to do or 
achieve something through utilization of a language to get worldly benefit, such as financial gains [25] [27] [28] 
[38]. Instrumental motivation has been shown to affect the learning process for employment or professional ac-
complishment in the studies conducted in Pakistani context. Recent conceptualizations suggest two forms of in-
strumental motivation—promotion (e.g. motivation for self-advancement) and prevention (e.g. motivation not to 
fail or disappoint) [39]. However, this study focuses only on the former element. 
Integrative motivation, on the other hand, generally suggests the attempt by the language learner to associate 
or relate with the culture or traditions of the people of the target language. In this case, one may learn another 
language, for instance, to develop a form of intimacy with its speakers, and/or with motives to learn more about 
the culture or integrate with the target community [10]. Studies of this nature include [32] and [40]. While this 
notion is considered less relevant with English becoming an international language, it may still play a role in 
specific sociocultural contexts [39], and might apply in Pakistan. 
In addition to the L2 Motivational Self System [39], Dornyei’s Process Model of L2 Motivation also relate 
elements of integrative and instrumental motivation to language learning. For example, in the latter, goal 
oriented values or instrumental motivation and language related attitudes or integrative motivation are expected 
to have a role in goal oriented behavior [41] [42]. 
L2 reading motivation studies using L2-based motivational concepts is less documented. Therefore, this study 
has chosen to explore ESL reading motivation, focusing on the notions of instrumental and integrative motiva-
tion rather than intrinsic and extrinsic motivation.  
7. Methodology 
7.1. Participants 
The participants of the study were forty (40) male students of Government MAO College, Lahore (Pakistan). 
These students were enrolled in English Reading Class for the second year of pre-university level of the aca-
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demic session of 2015-2016.  
7.1.1. Instrument 
The data for this study were collected through a questionnaire survey. The instrument was based on Dornyei’s 
L2 learning motivation questionnaire [43], which was modified to elicit data for reading ESL, and also to suit 
the Pakistani setting. 
17 questionnaire items from the Instrumental and Integrative Motivation items of [43] were adapted by re-
writing each item to include the word “reading English” as substitute for the original words “studying English”. 
Participants responded to all the items on a 5-point Likert Scale.  
The questionnaire comprised three parts: The first part elicited participants’ general demographic data. The 
second part consisted of ten items relating to instrumental motivation (promotion) for reading English. While the 
third part had 7 items related to integrative motivation for reading English, and included selected items from in-
tegrativeness, cultural interest and attitude towards L2 community of [43]. One new item on reading literature 
was added. 
7.1.2. Data Analysis 
Responses were run on SPSS (Statistical Package for Social Sciences) program; percentages and mean scores on 
the 5-point scale were generated. Scores were interpreted using the following criteria as in the following table. 
 
Mean Range Interpretation 
3.69 - 5.00 High Level of Motivation 
2.35 - 3.68 Moderate Level of Motivation 
1.00 - 2.34 Low Level of Motivation 
8. Findings 
The findings of this study are reported below, according to the sections of the questionnaire.  
8.1. General Description of the Participants 
The 40 (100%) participants were all male (100%) and their age distribution is shown in Table 1. 
Most of the participants were aged between 18 and 19 years. 20 year olds were in the minority. This is the 
usual age range for students of this college.  
8.2. Instrumental Motivation for Reading 
Table 2 shows the responses on instrumental motivation for reading ESL. Participants of this study tended to 
have high level of instrumental motivation for reading English, with an overall mean of 4.36, and individual 
item mean scores ranging from 4.21 to 4.57 on the 5-point scale. The main instrumental motivation to read in 
English was to achieve a special goal, e.g., to get a degree or scholarship (Item 9), while good employment ap-
peared to be the strongest instrumental motivation (Item 1, 2, and 4). Students were least motivated to read for 
further studies in their major subject (Item 6, mean 4.21).   
8.3. Integrative Motivation for Reading 
Table 3 shows that the overall degree of integrative motivation for reading English among the respondents was 
also in the high range, with an average score of 3.93. The highest mean rating was given to item 3 (I like English 
reading very much) which lacked any specific motivation source. However, other items seem to suggest a moti-
vation to read to gain more knowledge about literature, arts and culture (Items 4, 1, 10). They were only mod-
erately motivated to read popular material in English, or to know more about English speaking people. They are 
comparatively more motivated by the idea of becoming part of the English reading community [Item 2], but are 
less drawn to popular English language sources (Item 7). 
Table 4 provides us the comparison between instrumental and integrative motivation for reading English, as 
well as the overall means. The mean score for both types of motivation of 4.14 is reflected as a high level of mo-
tivation.  
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Table 1. Age of the participants.                                                                                     
Age (Years) Frequency Percentage (%) 
18 15 37.5 
19 17 42.5 
20 08 20 
Total 40 100 
 
Table 2. Mean scores for instrumental motivation for reading.                                                                                           
Items Mean SD Motivation Level 
1) Reading English can be important to me because I think it will be 
useful in getting a good job. 4.41 0.47 High 
2) Reading English is important to me because 
English proficiency is necessary for promotion in the future. 4.46 0.52 High 
3) Reading English is important to me because with English I can work 
globally. 4.31 0.46 High 
4) Reading English can be important to me because I think it will 
someday be useful in getting a good job and/or making money. 4.46 0.55 High 
5) Reading English is important because with a high level of English 
proficiency I will be able to make a lot of money. 4.35 0.71 High 
6) Reading English can be important for me because I think I’ll need it 
for further studies on my major. 4.21 0.52 High 
7) Reading English can be important to me because I think I’ll need it 
for further studies. 4.26 0.54 High 
8) I read English in order to keep updated and informed of recent news 
of the world. 4.31 0.54 High 
9) Reading English is important to me in order to achieve a special goal 
(e.g., to get a degree or scholarship). 4.51 0.48 
High 
 
10) The things I want to do in the future require me to use English. 4.33 0.60 High 
Total mean 4.36 0.55 High 
 
Table 3. Mean scores for integrative motivation for reading.                                                                                           
Items Mean SD Motivation Level 
1) I read English is in order to learn more about the culture and art of its 
speakers. 3.46 0.79 Moderate 
2) I read English to become similar to the people 
who read English. 3.68 0.81 High 
3) I like reading in English very much. 4.41 0.73 High 
4) I like reading English literature of the native speaker. 4.40 0.67 High 
5) I like to read English magazines, newspapers and books. 3.61 0.85 Moderate 
6) I read English because I want to travel in English-speaking countries. 4.33 0.79 High 
7) I read English to know more about English-speaking people. 3.61 1.04 Moderate 
Total mean 3.93 0.81 High 
 
Table 4. Overall motivation for reading English.                                                                         
Motivation Type Mean SD Motivation Level 
Instrumental Motivation for Reading 4.36 0.55 High 
Integrative Motivation for Reading 3.93 0.81 High 
Total 4.14 0.68 High 
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9. Discussion and Conclusions 
The result of the study shows that the second year pre-university students of Government MAO College, Lahore 
(Pakistan) are both instrumentally and synthetically motivated towards reading English as a second language. 
The study suggests that Pakistani students read ESL for utilitarian goals that are related to self-advancement, ei-
ther immediate in nature, or for the longer term. Although integrative motivation is also high, especially with 
regards to the esteem for English literature and interest in reading for its own sake and for future travel, instru-
mental motivation is slightly stronger than integrative motivation. The fact that instrumental motivation is high 
is consistent with past studies on extrinsic motivation to read in English among tertiary students of ESL/EFL 
outside the native speaker context [35] [36]. The students’ strong liking for reading English suggests a positive 
relationship between reading motivation and reading amount, such as [34]. 
Within the Pakistani context of English learning, the findings of this study provide further evidence to support 
the idea that there is a high level of instrumental motivation for English learning, and particularly among tertiary 
students [21] [22] [28] [29] [44]. The instrumental motivation observed also strengthens the impression that 
students understand that English performs a dynamic role in their lives in the present time and also in their fu-
ture [44]-[46]. This study also supports instrumental and integrative motivation with the role of extrinsic and in-
trinsic motivation in the study conducted by [47] among the university learners in Japan and Sri Lanka. 
On the basis of high levels of motivation for reading English, it is hoped that the findings will be able to pro-
vide the local institution with better insights into male students’ motivations for reading in English. The follow-
ing recommendations are proposed: 
1) The students’ strong inclination towards reading English could very well be related to the value of reading 
in their institution. Although reading motivation levels are currently very satisfactory, the institution could in-
crease the utility value of reading in the English syllabi by paying attention to the choice of reading materials. 
2) Integrative motivation for reading is relatively lower than instrumental motivation. Integrative motivation 
could be promoted, if necessary, by incorporating activities related to the students’ interest such as educational 
visits to English speaking countries. 
This small-scale study however, only sought to explore and profile instrumental and integrative aspects of 
reading motivation among males in this particular setting. Further studies could attempt to establish the reliabil-
ity and validity of this instrument for use in reading specific motivation, as well as conduct studies that are ge-
neralizable to a larger population, and a variety of academic contexts. 
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